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Introduction: Read Me First

C o

The focus of this manual is on classroom applications. Only the second chapter deals with
some issues that are more broad in their scope than an individual classroom. The discussion
of theory and research is minimal. However, it does include a few critical references for
further reading. Some of the references are a bit old, but they represent, in my judgment, the
best discussions of their respective topics. The intent was to keep the focus practical and to
keep the information flowing smoothly.

The acronym SOPE’ summarizes the secret of successful behavior management in school
settings. Briefly, this acronym's message is as follows.

SO:  Set objective. You must determine what you need to do and set a clear objective to
follow. The objective should specify the problem behavior. It should also specify the degree
of change you want in this behavior.

P: Plan. Once you have clearly stated your objectives, you must develop a plan of action
to accomplish each objective.

E'": Execute the plan. Execution is everything. A great plan poorly executed is worthless.
Be sure you know how to do what you have planned. Finally, monitor yourself to ensure
that you carry out the plan properly.

E*: Evaluate the effects of the plan. Collect data on the behavior of your students. First,
monitor the level of the problem behavior before you put your plan into action. Second,
monitor the level of the behavior after you put the plan into action. Compare the
pre-intervention and intervention data with the level of behavior stated in your objective.

E’: Experiment. If the plan doesn't produce the results you want, change the plan.
Execute the changed plan and evaluate the results. If the results are still short of what you
need, change the plan again. There are no perfect plans, nor magic plans, only
trial-and-error plans.

The material in this manual is progressive and cumulative. That is, it progresses from
techniques for minor problems to techniques for serious problems. Further, successful
intervention for serious problems usually requires powerful but time consuming specialized

techniques. Use these specialized interventions only when basic techniques have failed.
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Chapters One and Two cover two basic considerations for good behavior
management. First, knowing and making allowances for inherent, individual differences
among students reduces the need for behavior management. Second, good behavior is a
natural outcome of appropriate setting events. The following describes where to find the
information you need for managing problem behaviors.

Mild Problems: A mild problem is misbehavior that occurs in most classrooms. You
would probably describe a mild problem as a nuisance. You can efficiently handle most mild
classroom problems with techniques covered in Chapters One, Two and Three. Chapter One
includes techniques that try to make use of biological influences on behavior. The techniques
in Chapter Two focus on the use of antecedent control. That is, these techniques are based on
the setting events and signals or cues to students that support self-management of behavior.
The techniques in Chapter Three cover some fairly simple behavior modification procedures
that can be applied either to groups or individually.

Moderate Problems: A moderate problem is misbehavior that exceeds that found in
typical classrooms. However, it doesn't create a serious classroom disturbance or a
significant impediment to learning. If only a few students exhibit this level of problem
behavior, you can handle these behaviors with the addition of techniques discussed in
Chapter Four to those techniques covered in the earlier chapters. Chapter Four describes
some structured interventions that are time consuming but usually effective. One of these
techniques or some combination of them will usually be successful when added to your basic
procedures. This is particularly true when only one or two students do not respond to the
basic interventions. = However, you should only employ individualized behavioral
interventions as a last resort. You might also find some of the methods discussed in Chapter
Seven useful adjuncts to a behavior management program in this type of classroom.
Particularly useful at this problem level would be conflict resolution and group psychology
techniques. In some cases, Crisis Counseling and Social Decision Making might be useful for
selected students.

Serious Problems: Serious problems are highly disruptive, dangerous or significantly
interfere with learning or are at the moderate level in the majority of your students. When
serious problems are the norm in the classroom, replace your basic techniques from Chapter
Three with the classroom token economy discussed in Chapter Five. This highly structured
intervention is time consuming. However, it is a very effective approach when properly
planned and executed. Don't develop a comprehensive classroom token economy unless your
circumstances require it. It will actually save you time if you are using significant amounts
of instructional time for behavior management. Students who don't respond to a classroom
token economy should get an individualized intervention. Chapter Four describes structured
individual interventions based on operant principles and Chapter Six describes individual
interventions based on respondent principles. Respondent interventions are best suited to
problems with an emotional basis such as those caused by significant anxiety. The earlier
caution about using individual interventions applies here as well. You should also draw on
the information in Chapter Seven, particularly the information on conflict resolution and
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group psychology, in developing a comprehensive classroom token economy. You should
consider using Crisis Counseling as one of your back-up strategies in the token economy.
You might also consider incorporating social decision making as a part of your affective
curriculum.

This book is dedicated to the memory

of
Dr. William. R. (Bill) Center

Time was his only enemy and it has slain him.




